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Abstract
This study explores the integration and use of Artificial
Intelligence translation tools among university level language
students engaged in Arabic-English and English-Arabic
translation tasks. With the increasing availability and
Article Information: sophistication of Al-based translation tools such as Google
Received September 17, 2025 Trans.late,. DeepSeek, gnd ChatGPT, trans.lation ta§ks are
Revised October 22, 2025 experiencing a revolutionary paradigm shift. Drawing on
Accepted November 29,2025 ~ qualitative  and  quantitative  data  collected ~ from
undergraduate students at a Libyan university, this research
investigates students' attitudes toward Al-based translation
Keywords: Translation, Arabis, tools, their frequency and purpose of use, perceived benefits
LEinglish, Articial Intelfgenae, ChatGPT and limitations, and the implications for translation teaching
and practices. The findings reveal a strong engagement with
Al-based translation tools, primarily for vocabulary learning,
initial text drafts, and understanding complex sentence
structures. However, challenges such as overreliance,
inaccurate cultural, literal, scientific or idiomatic rendering,
and limited post-editing skills are also evident. The study
highlights the urgent need for pedagogical strategies that
integrate Al-based translation tools within a framework of
critical literacy and human supervision and intervention.

INTRODUCTION

In today's world, Artificial Intelligence is becoming increasingly important in
many fields of study and research, including education. Tools such as ChatGPT,
DeepSeck, and Google Translate are now widely used in language learning and
translation. These Artificial Intelligence tools are no longer just optional aids rather
they become essential for many students in carrying out academic tasks such as
reading texts, writing reports, preparing research, and translating materials
(Budiningsih et al., 2024; Manshur et al., 2025). This growing reliance is noticeable
among students in the Arabic and English language departments. As a result,
important questions arise such as: How do these tools affect students’ language and
translation skills, do students understand the strengths and limits of these
technologies. And are there any clear differences between how Arabic and English
language students use them. This study explores a current fresh issue in Libyan
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higher education. While Artificial Intelligence tools are spreading so fast in
universities around the wotld, there is little research on how students at the
University of Zawia in Libya use them, especially for translation between Arabic
and English (Baroud, 2024; Masitoh et al., 2024; Ritonga et al., 2024). This research
aims to fill that gap by providing glimpses and insights into students’ habits,
challenges, and attitudes. The main goal of the study is to explore how students in
the Arabic and English language departments at the University of Zawia are using
Al-based translation tools. It aims to understand why students use these tools,
which ones they prefer. The study also looks at how well students understand the
risks of relying too much on machine translation, particularly when it comes to
capturing the cultural and meaning-related (semantic) aspects of a text.

Translating between Arabic and English presents unique linguistic and
cultural challenges. Arabic, as a Semitic language, has distinct grammatical
structures, stylistic features, and deep cultural meanings. Scholars like Hatim &
Mason, (2005) emphasize that translation between Arabic and English is not just
about replacing words, but rather a complex process that involves cultural
understanding and interpretation. However, in recent decades, translation practices
have changed significantly due to the rapid development of artificial intelligence
tools, especially machine translation systems. According to Castilho et al., (2017),
tools such as Google Translate and DeepSeck have improved translation accuracy
and have become widely used and accepted in educational context. These tools are
now an important part of how students translate texts, understand content, and
write, especially in foreign language settings.

Moreover, machine translation tools help students become more
independent learners by giving them immediate feedback. This can increase their
confidence in using language (Garcia, 2010; Tumbal et al., 2022). However, the
benefits of using Artificial Intelligence tools depend on how students use them and
whether they have enough language skills to judge and correct the outputs.

From a teaching perspective, Nifio, (2009) argues that using machine
translation in the classroom can help students become more aware of grammar and
sentence structure, especially when they compare Artificial Intelligence-generated
translations with human ones. Bowker & Buitrago, (2019) also encourages including
(MT literacy) in language education. This means teaching students how to use
machine translation critically rather than depending on it completely. Similarly,
recent studies (Alsayd et al., 2025; Baround et al., 2024; Hamidah & Masuwd, 2024)
point out that Artificial Intelligence tools can support better teaching strategies and
curriculum design if they are used correctly in education.

In the Arab world, several studies have looked into students' use of machine
translation. For instance, research shows that Saudi university students use Google
Translate frequently, but still need to review and edit the translations for better
accuracy (Alsalem, 2019; Pham et al, 2019). However, the use of Artificial
Intelligence in Arabic-English translation faces serious challenges, such as word
sense ambiguity, complex grammar (morphology), named entities, and a lack of rich
language resources (Abdiguno et al., 2025; Almaaytah & Alzobidy, 2023). These
issues affect translation quality, especially when moving between English and
Arabic.

In Libya, research on this topic is still limited. Although many Libyan students
use machine translation tools in their academic work, most have not received formal
training in how to understand or evaluate these tools (Alkhaldi, 2024). This creates

Journal of Arabic Literature, Teaching and Learning 77
Vol. 1, No. 3, pp. 76-92, 2025



Ibrahim, D., Aboujanah, Y., Alouzi, K., Albshkar, H., Masoud, M., Almajri, S.

a gap in both knowledge and skills that needs to be addressed, especially because of
the cultural and religious importance of accurate translation in Libyan Muslim
society. A poor translation could lead to misunderstandings or offensive meanings,
especially in religious or sensitive texts (Abrahem Masuwd & Baroud, 2025; Riyadi
et al,, 2024). Artificial Intelligence systems may also carry cultural or linguistic
biases, which can result in inappropriate or misleading translations, particularly in
conservative societies.

METHODS

This study uses quantitative research with a descriptive and analytical
approach, which is more suitable for educational research (Engkizar et al., 2023;
2024, 2025; Guspita, 2025; Iskandar et al., 2023; Khairunisa et al., 2025; Putra et al.,
2020; Salih, 2020). This method allows for an objective analysis of how students in
the Arabic and English departments at University of Zawia use Al translation tools.
It focuses on their opinions, behaviors, and attitudes related to these tools. To
collect data, a structured online questionnaire with multiple-choice responses was
used. The questionnaire was carefully designed to cover a wide range of topics
similar with the research objectives. It included questions about how often students
use Artificial Intelligence translation tools, which tools they use most, why they use
them, and what kinds of texts they usually translate (Baround et al., 2024; Engkizar
et al., 2023; Tlili et al., 2023).

The study sample included 100 students from both the Arabic and English
departments during the 2024-2025 academic year. Participants were selected from
both departments to ensure equal representation and to capture a broad range of
experiences related to Artificial Intelligence use the questionnaire was distributed
through university platforms and student groups using Google Forms, making it
easy for students to access. All responses were kept confidential, and no personal
information was collected. Finally, the collected data was analyzed using
percentages. These results were explained in detail to show their importance and
relevance.

RESULT AND DISCUSSION

Demographic characteristics of the participants

Of the 100 respondents, 74% were female (n = 74), and 26% were male (n =
26). This gender imbalance reflects a common trend in language departments, where
female enrollment typically surpasses male enrollment. The predominance of female
participants may influence preferences in digital tool adoption, as previous research
has identified gender-based differences in technology use and attitudes.

Regarding specialization, a majority of students (80%) were enrolled in English
language programs (n = 80), while only 20% studied Arabic language (n = 20). This
distribution aligns with the focus of the study, as English language majors are likely
to engage more actively in translation tasks that involve English-Arabic and Arabic-
English translation, and may thus have more exposure to Al-powered translation
tools such as Google Translate or DeepSeek. This concentration also suggests that
most respondents have direct academic engagement with English, further validating
the relevance of Artificial Intelligence translation technologies to their academic
routines.

Participants came from various academic levels. The largest group (47%) were
second-year students (semesters 3-4), followed by third-year students (28%,
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semesters 5-0), and final-year students (23%, semesters 7-8). Only 2% were in their
first year (semesters 1-2). This distribution suggests that the sample predominantly
comprises students with at least one year of experience in translation studies, implying
familiarity with both the theoretical and practical aspects of translation and related
technologies. The minimal representation of first-year students may reflect their
limited engagement with translation tasks at eatly curricular stages, which typically
emphasize foundational language skills.

When asked to self-assess their translation knowledge, 15% rated themselves
as excellent, 44% as very good, 37% as good, and only 4% as poor. These self-
evaluations indicate a generally high level of confidence in translation skills among
respondents. Students with such confidence are more likely to engage critically with
Artificial Intelligence tools, using them to support rather than substitute their
translation efforts. This confidence may also reflect instructional approaches that
balance theoretical grounding with practical application in translation education.

Table 1. Demographic characteristics of the participants

Category Sub-category n )
Gender Female 74 4%
Male 26 26%
Specialization English Language 30 80%
Arabic Language 20 20%

First Year (Semesters 1-2) 2 2%

Second Year (Semesters 3—4) 47 47%
Third Year (Semesters 5-6) 28 28%

Academic Level

Final Year (Semesters 7—8) 23 23%

Excellent 15 15%

Self-Assessed Very Good 44 44%
Translation Knowledge Good 37 37%
Poor 4 4%

These demographic and academic characteristics provide a foundational
understanding of the typical user profile for Al-powered translation tools within the
language student population. The prevalence of intermediate to advanced learners
with high self-rated translation competence situates the analysis of Artificial
Intelligence tool usage within a context of academic maturity. Additionally, the
predominance of English majors enhances the relevance of the study to English-
Arabic translation practices, where digital translation assistance is particularly
pertinent.

Use of Artificial Intelligence translation tools (general usage prevalence)

The results reveal an overwhelmingly high adoption rate of Artificial
Intelligence translation programs among the respondents. A total of 98% (n = 98)
reported that they have used Artificial Intelligence based translation tools, while only
2% (n = 2) indicated that they have never used such tools. This result supports prior
research by Nino, (2009), which found that students often rely on machine translation
for tasks requiring comprehensive understanding rather than isolated word
translation. The reliance on paragraph-level translation suggests an evolving
confidence in the performance of Artificial Intelligence tools in handling more
complex textual structures, perhaps influenced by recent advances in neural machine
translation technologies (Bahdanau et al., 2015).

Types of Artificial Intelligence tools used
When asked which Al translation tools they use, ChatGPT emerged as the
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most widely adopted, used by all 98 respondents (100%). This was followed by
Google Translate (59%), DeepSeek (18%), and Microsoft Translator (3%). The
dominance of ChatGPT suggests a shift toward more advanced, context-aware
generative Al tools that go beyond simple phrase-by-phrase translation, offering users
the ability to engage in interactive clarification and revision processes. Google
Translate, while still widely used, may be more associated with quick and accessible
translation of isolated words or phrases (Lopez, 2008). The limited use of Microsoft
Translator and DeepSeck may be attributed to lower awareness, perceived reliability,
or language support limitations.

120
100
80
60
40
20
0 i —
ChatGPT Google Translate DeepSeck Microsoft
Translator
® Type of Al tools used

Diagram 1. Types of Artificial Intelligence tools used

Primary motivations for use

Students cited various motivations for using Artificial Intelligence translation
programs. The most common reasons were lower cost compared to human
translators (28%), need to translate long texts (26%), ease of use (25%), and speed
and efficiency (21%). These findings highlight the practical considerations that
influence students' reliance on Artificial Intelligence, particularly the economic and
time-saving advantages of such tools. The preference for cost-effective translation
aligns with the economic realities of students, who may lack access to professional
translation services (Busthomi et al., 2024; Elihami et al., 2024; Firdaus et al., 2025;
Luhuringbudi et al., 2025). The need to handle long or complex texts also reflects the
demands of academic programs where students are often expected to read or produce
bilingual academic content.
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Diagram 2. Primary motivations for use

Purposes of use

In terms of use cases, Artificial Intelligence translation tools are most
commonly employed for academic translation purposes (62%), including tasks such
as translating journal articles, research papers, and textbooks. A significant number
of respondents also use these tools to improve personal translation skills (52%),
which suggests that students perceive Artificial Intelligence as not only a functional
utility but also a learning aid. Other reported uses include general translation needs
(33%) and professional translation tasks such as reports or formal documentation
(20%). These results reflect the multifunctional role of Artificial Intelligence tools in
supporting both curricular and extracurricular translation activities.

0 62
60 52
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40 33
30
20

20
10

0

General Improve personal Academic Professional
translation needs translation skills translation translation tasks
purposes

B Purposes of use

Diagram 3. Purposes of use

Reliance vs critical engagement

A key question concerned the depth of students’ interaction with Al-generated
output. Only 12% reported relying entirely on Al-generated translations without
review. Meanwhile, 22% stated that they review only grammatical or linguistic errors,
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and the majority (66%) indicated that they edit and refine the translated texts to
ensure accuracy. This high level of critical engagement is a positive indicator of digital
literacy, suggesting that students are aware of the limitations of Artificial Intelligence
and exercise human judgment in the revision process. As Bowker & Buitrago, (2019)
emphasizes, effective translation training today must integrate both technological
proficiency and critical language awareness.

Reliance vs critical engagement

H Relying entirely on Al-generated translations
B Review only grammatical o linguistic errors

m Edit and refine the translated texts

Diagram 4. Reliance vs critical engagement

Frequency of use

Regarding frequency, 85% of students use Artificial Intelligence translation
programs daily, while 10% use them several times a week, 3% several times a month,
and only 2% rarely. The daily reliance on Artificial Intelligence tools signifies a deep
integration of machine translation into students’ daily academic and linguistic
routines. This consistent use likely reflects both the accessibility of Artificial
Intelligence tools and the high volume of translation tasks that language students are
expected to perform throughout their studies.

Frequency of use

B Daily = Weekly = Monthly = Rarely

Diagram 5. Frequency of use

The findings of this section confirm that Al-based translation tools have
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become indispensable resources for language students. Their utility spans from
practical translation execution to personal skill development, with ChatGPT notably
occupying a central role due to its versatility and perceived reliability. While students
appreciate the efficiency and affordability of such tools, they also recognize the need
for human oversight, particulatly in ensuring semantic accuracy, cultural nuance, and
stylistic appropriateness.

These patterns underscore the importance of incorporating Artificial
Intelligence literacy into translation curricula, helping students not only use these
tools effectively but also critically evaluate and refine their outputs. The high
frequency of use suggests that Artificial Intelligence is no longer a peripheral tool but
a central component of language learning and translation pedagogy, necessitating
institutional strategies for guided and ethical use.

Translation accuracy and challenges
Perceived accuracy of Artificial Intelligence translations

The findings indicate that a majority of students (68%) consider Artificial
Intelligence translations to be "somewhat accurate,” while 27% find them "very
accurate" and only 5% deem them "inaccurate." These results highlight a generally
positive perception of Artificial Intelligence performance, with most students
acknowledging the tools' usefulness in producing intelligible translations, albeit with
limitations. This aligns with prior studies which show that while Artificial Intelligence
tools have improved significantly in fluency and grammaticality, their performance in
domain-specific and nuanced texts remains imperfect (Briva-Iglesias et al., 2023).

Perceived accuracy of Al translations

%

B Very accurate B Somewhat accurate

I inaccurate

Diagram 6. Perceived accuracy of Artificial Intelligence translations

Common errors encountered

Students were also asked about the types of errors they most frequently
encounter. The most commonly reported issue was 'literal and unnatural
translations" (47%), followed by "inaccuracy in specialized terminology" (26%),
"poor understanding of cultural and religious context" (25%), and a minimal
percentage (2%) noting grammatical and linguistic mistakes.
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Common errors encountered

26%

B Poor understanding of cultural and religious context
& Grammatical and linguistic mistakes
m Literal and unnatural translations

Inaccuracy in specialized terminology

Diagram 7. Common errors encountered

Students observed that while Artificial Intelligence tools often produce
grammatically correct sentences, the translations may fail to reflect the intended
meaning, especially in texts containing idiomatic expressions, cultural references,
Islamic terminologies or nuanced terminology. Mostly, religious, legal, scientific and
literary aspects of language need human correction since the understanding and the
interpretation of these aspects varies according to the translator, the context and the
audience (Abishev et al., 2025; Baroud & Aljarmi, 2025; Kasheem et al., 2025). This
shortcoming highlights the tools’ limitations in semantic and pragmatic
comprehension. Also, it is noted difficulty which the students in translating verse
Quran. These verse is full of meanings which needs human interpretation and
direction (Abdulghani et al., 2024; Alzletni et al., 2025; Ichwan et al., 2024). These
findings support those of Nino, (2009), who emphasized the unreliability of machine
translation for context-dependent and culturally embedded content. For students,
such inaccuracies can lead to misunderstandings and the propagation of erroneous
language use, particularly when the verse output is accepted uncritically.
Expectations of Artificial Intelligence as a replacement for human translators

When asked whether verse could eventually replace human translators, a
significant majority (65%) responded that verse might be able to do so "but only with
human revision." Meanwhile, 27% believed that verse could "completely replace”
human translators, and only 8% rejected the reliability of verse altogether. These
findings reflect a growing confidence in the technological evolution of verse, while
also recognizing its current dependence on human oversight to ensure fidelity and
appropriateness.
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Expectations of Al as a replacement for
human translators

u Completely replace human B Need human intervension

u Not reliable

Diagram 8. Expectations of Artificial Intelligence as a replacement for
human translators

Satisfaction levels with Artificial Intelligence tools

Satisfaction levels correspond closely to perceived accuracy. 66% of students
reported being "somewhat satisfied" with Artificial Intelligence translation tools, 30%
were "very satisfied," and only 4% were "not satisfied." This distribution suggests that
while Artificial Intelligence tools meet students’ basic translation needs, there remains
room for improvement, particularly in tasks requiring stylistic finesse, contextual
nuance, or field-specific precision. The high satisfaction may also reflect students’
appreciation of Artificial Intelligence tools” accessibility, speed, and convenience,
factors often cited as crucial in educational settings (Bowker & Buitrago, 2019).

Satisfaction levels with Al tools

B Very satisfied ~ ® Somewhat satisfied ~ # Not satisfied
Diagram 9. Satisfaction levels with Artificial Intelligence tools

Perceived limitations by field

When evaluating the fields where Artificial Intelligence translation is least
effective, literary translation was identified as the most problematic area (42%),
followed by technical translation (23%), medical and scientific (18%), and legal
translation (17%). The difficulty in literary translation is unsurprising, given the
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genre’s reliance on metaphor, cultural resonance, and stylistic creativity, which are
difficult for Artificial Intelligence to replicate effectively (Venuti, 2018). Similarly,
specialized fields like Islamic legal, economical translation and medical translation
require absolute terminological accuracy and an understanding of complex discourse
structures, where minor mistranslations can lead to significant consequences
(Harahap et al., 2024; Mustakim et al., 2024; Primarni et al., 2025).

Perceived limitations by field

59%

9%

¥

B Literary translation M Technical translation

i Medical and scientific = Legal translation

Diagram 10. Perceived limitations by field

Opverall, the findings underscore a qualified acceptance of Artificial Intelligence
translation among language students: while these tools are valued for their efficiency
and accessibility, their limitations are well recognized. Students demonstrate a
discerning approach, employing Artificial Intelligence for initial drafts or general
comprehension, but maintaining an awareness of the need for human post-editing to
ensure communicative and cultural adequacy.

The most significant challenges are literalism, lack of cultural awareness, and
terminological imprecision, which point to the persistent gap between human and
machine capabilities in translation, especially in languages like Arabic that pose unique
challenges due to diglossia, morphological richness, and syntactic variation. These
findings affirm the need for pedagogical strategies that train students not only to use
Artificial Intelligence tools effectively but also to critically assess and revise their
outputs in context.

Future expectations and development
Desired Improvements in Artificial Intelligence translation tools

Students expressed clear expectations regarding future improvements in
Artificial Intelligence translation programs. The most frequently cited area of desired
development was “improved understanding of cultural and linguistic contexts”
(43%), followed by “better accuracy in specialized terminology” (31%), “better
handling of long and complex texts” (22%), and to a much lesser extent, “More
natural and fluent translation styles” (4%).
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Desired improvements in Al translation tools

40

B Improved understanding of cultural and linguistic contexts
B Better accuracy in specialized terminolgy
i Better handling of long and complex texts

More natural and fluent translation styles

Diagram 11. Desired Improvements in Artificial Intelligence Translation
Tools

These results reflect users’ awareness of the persistent semantic and pragmatic
limitations of Artificial Intelligence translation systems, especially in relation to cross-
cultural equivalence and terminological precision. While Artificial Intelligence models
such as Google Translate and ChatGPT have advanced in fluency and grammatical
correctness (Bahdanau et al., 2015; Baround et al., 2024), users remain concerned
about the fidelity and appropriateness of translations in specialized or nuanced
contexts. The findings reinforce previous observations by Bowker & Buitrago, (2019)
that current machine translation systems struggle most when confronted with content
that requires deep contextualization, cultural sensitivity, or field-specific vocabulary.
Artificial Intelligence as a supportive tool, not a replacement

In addressing the question of whether combining Artificial Intelligence with
human translators can enhance translation quality, 92% of students agreed that
“Artificial Intelligence can be a useful tool for human translators,” while only 8%
believed that reliance on Artificial Intelligence may reduce translation quality. These
results confirm the emergence of a collaborative model of translation in which human
translators leverage Artificial Intelligence for efficiency and initial drafts but remain
essential for review, contextual adaptation, and semantic validation.

This perception aligns with the “augmented translation” paradigm advocated
by Garcia, (2010), which conceptualizes the translator not as a replaced agent but as
a critical post-editor and language expert who refines and contextualizes machine
output. In pedagogical terms, this trend reflects the need to train students in machine
translation literacy, empowering them to evaluate and enhance machine-generated
texts with cultural, rhetorical, and professional adequacy.

The student responses in this section suggest that users are optimistic yet
realistic about the development of Artificial Intelligence tools. Their insights signal a
demand not just for algorithmic improvement, but for qualitative integration with
human expertise. These views offer essential guidance for both translation studies
curricula and future Artificial Intelligence design, emphasizing that true translation
accuracy extends beyond syntax to include discourse, pragmatics, and cultural
resonance.
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CONCLUSION

The proliferation of AI-powered translation tools is reshaping how language
students engage with bilingual texts, particularly in linguistically and culturally
complex pairs such as Arabic and English. This study demonstrates that while
Artificial Intelligence tools are widely used and valued for their speed, accessibility,
and initial processing capabilities, their effective integration into academic
translation practices remains uneven. Students often lack sufficient training in post-
editing and critical evaluation, leading to an overdependence on machine-generated
texts. These findings suggest a pressing need to reorient translation pedagogy
toward a hybrid model that improve the efficiencies of Artificial Intelligence
without compromising linguistic nuance and cultural fidelity. Educators should
emphasize the importance of human oversight, contextual awareness, and ethical
considerations in the use of Artificial Intelligence tools. By doing so, students can
develop as reflective practitioners capable of using technology to augment, not
replace, their translational judgment and intercultural competence.

ACKNOWLEDGEMENT
We would like to express our deepest gratitude to everyone who contributed to the
success of this research.

DECLARATONS

Author contribution

Dafallah Ibrahim, Yousuf Aboujanah, Khuloud Alouzil: Data curation,
Writing-Original draft preparation, Writing-Reviewing and Editing, Hajer
Albshkar, Mohieddin Masoud: Visualization, Supervision, Formal analysis,
Sumaia Almajri: Conceptualization, Methodology, Validation, Supervision,
Software.

Funding statement
The author(s) declare that no financial support was received for the research,
authorship, and/or publication of this article.

Conflict of interest
The authors declare that this research was conducted without any conflict of
interest in the research.

Ethical clearance
The research company has agreed to carry out the research and is willing if the
results of this research are published.

Publisher’sand Journal’s Note

Researcher and International Islamic Studies Development and Research Center
(IISDRC) as the publisher and Editor of Journal of Arabic Literature, Teaching and
Learning state that there is no conflict of interest towards this article publication.

REFERENCES

Abdiguno, P., Luhuringbudi, T., Kuliyatun, K., Masuwd, M. A., & Utami, D. N.
(2025). Transformation of the values of the Sirah Nabawiyyah in Generation
Z. Jurnal Pendidikan Islam, 76(01), 43-54.

Journal of Arabic Literature, Teaching and Learning 8 8
Vol. 1, No. 3, pp. 76-92, 2025



The Use of Artificial Intelligence-Based Translation Tools for Language Department
Students

https://journal.uhamka.ac.id/index.php/jpi/article/view/18861

Abdulghani, N., Ayad, N., Albshkar, H., Alsayd, A., & Aboujanah, Y. (2024).
SILEY) Gsalall L Amd Claaal CagSU: Al 3 el wilie cuall Al cpal) (531,
Scientific references in the story of the Companions of the Cave: A study of
Fakhr al-Din al-Razi’s Tafsir Mafatih al-Ghayb. Adh Dhiya | Journal of the
Quran and Tafseer, 2(1), 39-51. https://doi.org/10.53038/adhy.v2i1.207

Abishev, A. R., Abdullah, M., & Abdulghani, N. A. (2025). Five Challenges to
Quranic Learning in Islamic Educational Institutions. Journal of Quranic
Teaching and Learning, 1(3), 83-92.
https://joqet.intischolar.id/index.php/joqet/article/view /11

Abrahem Masuwd, M., & Baroud, N. (2025). Exploring Cultural, Political, and
Socioeconomic Influences on Collective Psychological Resilience in Libya.
Jurnal  llmu  Psikologi  Dan  Kesehatan —(SIKONTAN), 3(4), 163-176.
https://doi.org/10.47353/sikontan.v3i4.2784

Alkhaldi, R. N. I. (2024). Libyan Students > Attitudes on the Use of Machine
Translation in EFL Writing: A Case Study in Faculty of Languages and
Translation / Misurata. Majallat Al-Buhsith Al-Akadimiyya (The Academic
Research Journal, 28, 360-376. https://lam-
journal.ly/index.php/jat/article/view/647

Almaaytah, S. A., & Alzobidy, S. A. (2023). Challenges in Rendering Arabic Text to
English Using Machine Translation: A Systematic Literature Review. I[EEE
Access, 11, 94772-94779. https://doi.org/10.1109/ACCESS.2023.3309642

Alsalem, R. (2019). The Effects of the Use of Google Translate on Translation
Students’  Learning  Outcomes.  SSRN  Electronic  Journal, — 3(4).
https://doi.org/10.2139/ssrn.3483771

Alsayd, A., Masoud, M., Abdullah, M., Alzletni, N., Maati, A., Barka, A., & Baroud,
N. (2025). Postgraduate Students’ Usage Patterns, Perceptions, and Attitudes
Toward Artificial Intelligence Applications in Learning: A Case Study of the
University of Zawia, Libya. Journal of Education and Teacher Training Innovation,
3(1), 1-24. https://doi.org/10.61227 /jetti.v3il.149

Alzletni, N., Albshkar, H., Ayad, N., Alsayd, A., & Alouzi, K. (2025). Al-Syi’r al-
Shufi al-Mu’ashir Dirasah Lughawiyah Dalaliyah Liqasha’id Mukhtarah li al-
Syaikh Muhammad al-Mahjub Hasan al-Libiy. Infernational Journal of Da’wah
and Istamic Contemporary Issues, (1), 37-47.
https:/ /journal.itqanpreneurs.com/index.php/ijdici/article/view/100

Bahdanau, D., Cho, K. H., & Bengio, Y. (2015). Neural machine translation by
jointly learning to align and translate. In 3rd International Conference on Learning
Representations, ICLR 2015 - Conference Track  Proceedings.
https://arxiv.org/abs/1409.0473

Baroud, N. (2024). A Systematic Comparison of Students Attitudes Toward
Practical Work in Chemistry Department Faculty of Education, Zawia -
University of Zawia. [JCER (International Journal of Chemistry Education Research),
8(2), 137-143. https://doi.org/10.20885/ijcet.vol8.iss2.art7

Baroud, N., & Aljarmi, A. (2025). Enhancing Students Understanding of
Hybridization in Organic Compounds through a Flipped Classroom
Approach Combined with Game-Based Learning. [urnal Pijjar Mipa, 20(3),
387-393. https://doi.org/10.29303/jpm.v20i3.8725

Baround, N., Alouzi, K., Elfzzani, Z., Ayad, N., & Albshkar, H. (2024). Educators’
Perspectives on Using (AI) As A Content Creation Tool in Libyan Higher

Journal of Arabic Literature, Teaching and Learning 89
Vol. 1, No. 3, pp. 76-92, 2025


https://journal.uhamka.ac.id/index.php/jpi/article/view/18861
https://doi.org/10.53038/adhy.v2i1.207
https://joqer.intischolar.id/index.php/joqer/article/view/11
https://doi.org/10.47353/sikontan.v3i4.2784
https://lam-journal.ly/index.php/jar/article/view/647
https://lam-journal.ly/index.php/jar/article/view/647
https://doi.org/10.1109/ACCESS.2023.3309642
https://doi.org/10.2139/ssrn.3483771
https://doi.org/10.61227/jetti.v3i1.149
https://journal.itqanpreneurs.com/index.php/ijdici/article/view/100
https://arxiv.org/abs/1409.0473
https://doi.org/10.20885/ijcer.vol8.iss2.art7
https://doi.org/10.29303/jpm.v20i3.8725

Ibrahim, D., Aboujanah, Y., Alouzi, K., Albshkar, H., Masoud, M., Almajri, S.

Education: A Case Study of The University of Zawia. JERIT: Journal of
Eduncational ~ Research — and — Innovation — Technology,  1(2),  3063-54062.
https://doi.org/10.34125/jerit.v1i2.12

Bowker, L., & Buitrago, J. (2019). Machine Translation and Global Research:
Towards Improved Machine Translation Literacy in the Scholarly
Community. In Machine Translation and Global Research: Towards Improved
Machine Translation Literacy in the Scholarly Community. Emerald Publishing.
https://doi.org/10.1108/9781787567214

Briva-Iglesias, V., O’Brien, S., & Cowan, B. R. (2023). The impact of traditional and
interactive post-editing on Machine Translation User Experience, quality, and
productivity.  Translation, — Cognition — and — Bebavior, — 6(1),  60-86.
https://doi.org/10.1075/tcb.00077.bri

Budiningsih, I., Oktapiani, M., Rijanto, W., & Masuwd, M. A. (2024). Comparative
Analysis of Creative Assignments, Participatory Collaborative Learning, and
Students’ Satisfaction in Digital & Non-Digital Learning Media. Jurnal
Pendidikan Progresif, 14(3), 1900-1913.
https://doi.org/10.23960/jpp.v14.i3.2024129

Busthomi, Y., Zainuddin, Z., & Masuwd, M. (2024). E-Magazine Trial Design With
a Social Emotional Learning Approach Using Kvisoft Flipbook Software in
Madrasah.  _AFlnsyiroh:  Jurnal — Studi  Keislaman, — 10(2),  364-384.
https://doi.org/10.35309/alinsyiroh.v10i2.306

Castilho, S., Moorkens, J., Gaspari, F., Calixto, 1., Tinsley, J., & Way, A. (2017). Is
Neural Machine Translation the New State of the Art? The Prague Bulletin of
Mathematical 1inguistics, 108(1), 109-120. https://doi.org/10.1515/pralin-
2017-0013

Elihami, E., Masuwd, M. A., Sheetly, S., Ismail, I., Sitonda, S., & Sudirman, M. Y.
(2024). Data-Driven Approaches in Islamic Quality Management and
Education Technology for Advancing Sustainable Development Goals. Jurmal
Pendidikan Progresif, 14(3), 1599-1610.
https://doi.org/10.23960/ipp.v14.i3.2024109

Engkizar, E., Jaafar, A., Hamzah, M. 1., Fakhruddin, F. M., Oktavia, G., & Febriani,
A. (2023). Changes in Students’ Motivation to Memorize the Quran: A Study
at Quranic Higher Education Institutions in Indonesia. Infernational Journal of
Istamic Studies Higher Eduncation, 2(3), 240-258.
https://doi.org/10.24036/insight.v2i3.240

Engkizar, E., Jaafar, A., Hamzah, M. 1., Langputeh, S., Rahman, 1., & Febriani, A.
(2025). Analysis Problems of Quranic Education Teachers in Indonesia:
Systematic Literature Review. International Journal of Islamic Studies Higher
Education, 4(2), 92-108. https://doi.org/10.24036/insight.v4i2.232

Engkizar, E., Jaafar, A., Sarianto, D., Ayad, N., Rahman, A., Febriani, A., Oktavia,
G., Guspita, R., & Rahman, I. (2024). Analysis of Quran Education Problems
in Majority Muslim Countries. International Journal of Islamic Studies Higher
Eduncation, 3(1), 65-80.
https://doi.org/https://doi.org/10.24036/insight.v3i1.209

Engkizar, E., Jaafar, A., Taufan, M., Rahman, I., Oktavia, G., & Guspita, R. (2023).
Quran Teacher: Future Profession or Devotion to the Ummah? International
Journal of Multidisciplinary of Higher Education (IIMURHICA), 6(4), 633—644.
https://doi.org/10.24036/ijmurhica.v6i4.321

Firdaus, R., Sunarno, Fahmi, A., Fadhillah, & Masuwd, M. (2025). Improving the

Journal of Arabic Literature, Teaching and Learning 90
Vol. 1, No. 3, pp. 76-92, 2025


https://doi.org/10.34125/jerit.v1i2.12
https://doi.org/10.1108/9781787567214
https://doi.org/10.1075/tcb.00077.bri
https://doi.org/10.23960/jpp.v14.i3.2024129
https://doi.org/10.35309/alinsyiroh.v10i2.306
https://doi.org/10.1515/pralin-2017-0013
https://doi.org/10.1515/pralin-2017-0013
https://doi.org/10.23960/jpp.v14.i3.2024109
https://doi.org/10.24036/insight.v2i3.240
https://doi.org/10.24036/insight.v4i2.232
https://doi.org/https:/doi.org/10.24036/insight.v3i1.209
https://doi.org/10.24036/ijmurhica.v6i4.321

The Use of Artificial Intelligence-Based Translation Tools for Language Department
Students

Quality of Education Through Quality of Service and Education Costs.
Nidbomnl  Haq:  Jurnal  Manajemen — Pendidikan — Islam, 9(3), 756—768.
https://doi.org/10.31538 /ndhq.v9i3.63

Garcia, 1. (2010). Is machine translation ready yet? Target. International Journal of
Translation Studies, 22(1), 7-21. https:/ /doi.org/10.1075/ target.22.1.02gar

Guspita, R. (2025). Problematics of Arabic Language Learning: Case studies in
Islamic Educational Institutions. Journal of Arabic Literature, Teaching and
Learning, (1), 14-27.
https:/ /jaliter.intischolar.id /index.php/jaliter /article /view/ 2

Hamidah, N., & Masuwd, M. A. (2024). An Examination of English Instruction in
a Classroom That Includes Students with Diverse Needs: A Detailed
Analysis.  Majapahit  Journal — of  English — Studies,  1(2), 116-130.
https://doi.org/10.69965/mjes.v1i2.83

Harahap, M., Siregar, L. M., Alsayd, A., & Aboujanah, Y. (2024). Islamic education
in modern Indonesia: Exploring Sheikh Mukhtar Muda Nasution’s
philosophy of education. Nabrasiyah: Journal of Aceh and Malay Archipelago
Heritage, 2(1). https://doi.org/10.47766/nahrasiyah.v2i1.3455

Hatim, B., & Mason, 1. (2005). The translator as communicator. In The Translator as
Communicator. Routledge. https://doi.org/10.4324/9780203992722

Ichwan, M. N., Asy’Ari Ulama’l, A. H., Masuwd, M. A., & Abdulghani, N. A.
(2024). Sufism and Quranic Interpretation: Bridging Spirituality, Culture, and
Political Discourse in Muslim Societies. Ulnmuna, 28(2), 655—680.
https://doi.org/10.20414/ ujis.v28i2.1082

Iskandar, M. Y., Bentri, A., Hendri, N., Engkizar, E., & Efendi, E. (2023). Integrasi
Multimedia Interaktif Berbasis Android dalam Pembelajaran Agama Islam di
Sekolah Dasar. Jurnal Obsesi : Jurnal Pendidikan Anak Usia Dini, 7(4), 4575—
4584. https://doi.org/10.31004/obsesi.v7i4.5021

Kasheem, M., Arpentieva, M. R, Setiana, N., & Menshikov, P. V. (2025). Bullying
in Preschools: Prevention through Character Education from an Islamic
Perspective.  Khalifa:  Journal — of  Islamic — Edncation,  9(1),  37-51.
https://doi.org/10.24036/kjie.v9i1.393

Khairunisa, F., Yala, M. T. K., & Ibrahim, B. (2025). The Effect of Instagram Reels
on Arabic Vocabulary Learning Outcomes. Journal of Arabic Literature, Teaching
and Learning, (1), 47-53.
https:/ /jaliter.intischolar.id/index.php/jaliter /article /view /5

Lopez, A. (2008). Statistical machine translation. ACM Computing Surveys, 40(3), 1—
49. https://doi.org/10.1145/1380584.1380586

Luhuringbudi, T., Fatahillah, W., Muhtar, A., Masuwd, M. A., & Alrumayh, S. H.
(2025). The Impact of the US-China Trade War on the Application of Islamic
Law in Indonesia. Islamic Law and Social Issues in Society, 1(1), 1-23.
https://doi.org/10.64929 /ilsiis.v1i1.12

Manshur, U., Nur Hadi, & Mowafg Abrahem Masuwd. (2025). Classical
Cooperative Learning Model for Reading Classic Literature: Enhancing
Student Independence through Self-Regulation. Izdibar: Journal of Arabic
Langnage  Teaching, ~ Linguistics, — and — Laterature, — 8(1),  105-120.
https://doi.org/10.22219/iiz.v8i1.36829

Masitoh, S. D., Zaenuri, M., Makruf, 1., & Abdilah, M. A. A. (2024). Jdai mgiall
Jainsall 8 aalad 6l d 2l e ) slaiall g5 5V oaan el & jidall W (Cefy). Jumal
Al-Magayis, 11(2), 287-312. https://doi.org/10.18592/jams.v11i2.14643

Journal of Arabic Literature, Teaching and Learning 91
Vol. 1, No. 3, pp. 76-92, 2025


https://doi.org/10.31538/ndhq.v9i3.63
https://doi.org/10.1075/target.22.1.02gar
https://jaliter.intischolar.id/index.php/jaliter/article/view/2
https://doi.org/10.69965/mjes.v1i2.83
https://doi.org/10.47766/nahrasiyah.v2i1.3455
https://doi.org/10.4324/9780203992722
https://doi.org/10.20414/ujis.v28i2.1082
https://doi.org/10.31004/obsesi.v7i4.5021
https://doi.org/10.24036/kjie.v9i1.393
https://jaliter.intischolar.id/index.php/jaliter/article/view/5
https://doi.org/10.1145/1380584.1380586
https://doi.org/10.64929/ilsiis.v1i1.12
https://doi.org/10.22219/jiz.v8i1.36829
https://doi.org/10.18592/jams.v11i2.14643

Ibrahim, D., Aboujanah, Y., Alouzi, K., Albshkar, H., Masoud, M., Almajri, S.

Mustakim, N., Setyawan, C. E., Hunaenah, H., & Masuwd, M. (2024). CEFR-Based
Maharah Qiraah Learning Interactive Test Using the Quizziz App. Alsuna:
Journal — of  Arabic  and  English  Language, 7(1),  145-160.
https://doi.org/10.31538/alsuna.v7i1.5086

Nifio, A. (2009). Machine translation in foreign language learning: Language
learners and tutors perceptions of its advantages and disadvantages.
ReCALL, 21(2), 241-258. https:/ /doi.org/10.1017/50958344009000172

Pham, L., Limbu, Y. B, Bui, T. K., Nguyen, H. T\, & Pham, H. T. (2019). Does e-
learning service quality influence e-learning student satisfaction and loyalty?
Evidence from Vietnam. Intfernational Journal of Edncational Technology in Higher
Education, 16(1). https://doi.org/10.1186/s41239-019-0136-3

Primarni, A., Masuwd, M., Makmudi, M., Fa’atin, S., & Nuhdi, A. (2025). The
implementation of the theoretical humanism paradigm in holistic education.
Journal of Research n Instructional, 5(1), 199-209.
https://doi.org/10.30862/jri.v5i1.601

Putra, A. E., Rukun, K., Irfan, D., Engkizar, Wirdati, K, M., Usmi, F., & @Ramli,
A. J. (2020). Designing and Developing Artificial Intelligence Applications
Troubleshooting Computers as Learning Aids. Asian Social Science and
Humanities Research Journal (ASHRE])), 2(1), 38-44.
https://doi.org/10.37698/ashrej.v2i1.22

Ritonga, A. J., Indra, A. P., & Harianto, B. (2024). Analysis of Assalam Family
Product Elements in the Implementation of Tabarru’ Fund Management: A
Case Study on PT. AJS Bumiputera, Medan Branch. Journal L.a Sociale, 5(5),
1358-1368. https://doi.org/10.37899/journal-la-sociale.v5i5.1360

Riyadi, S., Ridha, M., Masuwd, M. A., Abdulghani, N. A., & Suhendri. (2024).
Integrating Tradition and Modernity in Islamic Higher Education.
WARAQAT : Jurnal Linn-Iinmn Keislaman, 9(2), 78-91.
https://doi.org/10.51590/waraqat.v9i2.884

Salih, O. A. (2020). The effect of hot seat strategy on the 1st intermediate students’
Reading comprehension. Cypriot Journal of Educational Sciences, 15(5), 1089—
1098. https://doi.org/10.18844/CJES.V1515.5153

TIili, A., Shehata, B., Adarkwah, M. A., Bozkurt, A., Hickey, D. T., Huang, R., &
Agyemang, B. (2023). What if the devil is my guardian angel: ChatGPT as a
case study of using chatbots in education. Swart Learning Environments, 10(1),
15. https://doi.org/10.1186/s40561-023-00237-x

Tumbal, S., Liando, N. V. F., & Oli, S. T. (2022). Students’ Perceptions Toward
the Use of Google Translate in Translating. Kompetensi, 1(02), 313-320.
https://doi.org/10.53682/kompetensi.v1i02.1853

Venuti, L. (2018). The Translator’s Invisibility: A History of Translation. In The
Translator’s  Invisibility: A History of Translation (st ed.). Routledge.
https://doi.org/10.4324/9781315098746

Copyright holder:
© Ibrahim, D., Aboujanah, Y., Alouzi, K., Albshkar, H., Masoud, M., Almajri, S. (2025)

First publication right:
Journal of Arabic Literatutre, Teaching and Learning

This article is licensed under:

CC-BY-SA

Journal of Arabic Literature, Teaching and Learning 9 2
Vol. 1, No. 3, pp. 76-92, 2025


https://doi.org/10.31538/alsuna.v7i1.5086
https://doi.org/10.1017/S0958344009000172
https://doi.org/10.1186/s41239-019-0136-3
https://doi.org/10.30862/jri.v5i1.601
https://doi.org/10.37698/ashrej.v2i1.22
https://doi.org/10.37899/journal-la-sociale.v5i5.1360
https://doi.org/10.51590/waraqat.v9i2.884
https://doi.org/10.18844/CJES.V15I5.5153
https://doi.org/10.1186/s40561-023-00237-x
https://doi.org/10.53682/kompetensi.v1i02.1853
https://doi.org/10.4324/9781315098746

	RESULT AND DISCUSSION
	Demographic characteristics of the participants
	Of the 100 respondents, 74% were female (n = 74), and 26% were male (n = 26). This gender imbalance reflects a common trend in language departments, where female enrollment typically surpasses male enrollment. The predominance of female participants m...
	Regarding specialization, a majority of students (80%) were enrolled in English language programs (n = 80), while only 20% studied Arabic language (n = 20). This distribution aligns with the focus of the study, as English language majors are likely to...
	Participants came from various academic levels. The largest group (47%) were second-year students (semesters 3-4), followed by third-year students (28%, semesters 5-6), and final-year students (23%, semesters 7-8). Only 2% were in their first year (se...
	When asked to self-assess their translation knowledge, 15% rated themselves as excellent, 44% as very good, 37% as good, and only 4% as poor. These self-evaluations indicate a generally high level of confidence in translation skills among respondents....
	Table 1. Demographic characteristics of the participants
	These demographic and academic characteristics provide a foundational understanding of the typical user profile for AI-powered translation tools within the language student population. The prevalence of intermediate to advanced learners with high self...
	Use of Artificial Intelligence translation tools (general usage prevalence)
	The results reveal an overwhelmingly high adoption rate of Artificial Intelligence translation programs among the respondents. A total of 98% (n = 98) reported that they have used Artificial Intelligence based translation tools, while only 2% (n = 2) ...
	Types of Artificial Intelligence tools used
	When asked which AI translation tools they use, ChatGPT emerged as the most widely adopted, used by all 98 respondents (100%). This was followed by Google Translate (59%), DeepSeek (18%), and Microsoft Translator (3%). The dominance of ChatGPT suggest...
	Diagram 1. Types of Artificial Intelligence tools used
	Primary motivations for use
	Students cited various motivations for using Artificial Intelligence translation programs. The most common reasons were lower cost compared to human translators (28%), need to translate long texts (26%), ease of use (25%), and speed and efficiency (21...
	Diagram 2. Primary motivations for use
	Purposes of use
	In terms of use cases, Artificial Intelligence translation tools are most commonly employed for academic translation purposes (62%), including tasks such as translating journal articles, research papers, and textbooks. A significant number of responde...
	Diagram 3. Purposes of use
	Reliance vs critical engagement
	A key question concerned the depth of students’ interaction with AI-generated output. Only 12% reported relying entirely on AI-generated translations without review. Meanwhile, 22% stated that they review only grammatical or linguistic errors, and the...
	Diagram 4. Reliance vs critical engagement
	Frequency of use
	Regarding frequency, 85% of students use Artificial Intelligence translation programs daily, while 10% use them several times a week, 3% several times a month, and only 2% rarely. The daily reliance on Artificial Intelligence tools signifies a deep in...
	Diagram 5. Frequency of use
	The findings of this section confirm that AI-based translation tools have become indispensable resources for language students. Their utility spans from practical translation execution to personal skill development, with ChatGPT notably occupying a ce...
	These patterns underscore the importance of incorporating Artificial Intelligence literacy into translation curricula, helping students not only use these tools effectively but also critically evaluate and refine their outputs. The high frequency of u...
	Translation accuracy and challenges
	Perceived accuracy of Artificial Intelligence translations
	The findings indicate that a majority of students (68%) consider Artificial Intelligence translations to be "somewhat accurate," while 27% find them "very accurate" and only 5% deem them "inaccurate." These results highlight a generally positive perce...
	Diagram 6. Perceived accuracy of Artificial Intelligence translations
	Common errors encountered
	Students were also asked about the types of errors they most frequently encounter. The most commonly reported issue was "literal and unnatural translations" (47%), followed by "inaccuracy in specialized terminology" (26%), "poor understanding of cultu...
	Diagram 7. Common errors encountered
	Students observed that while Artificial Intelligence tools often produce grammatically correct sentences, the translations may fail to reflect the intended meaning, especially in texts containing idiomatic expressions, cultural references, Islamic ter...
	Expectations of Artificial Intelligence as a replacement for human translators
	When asked whether verse could eventually replace human translators, a significant majority (65%) responded that verse might be able to do so "but only with human revision." Meanwhile, 27% believed that verse could "completely replace" human translato...
	Diagram 8. Expectations of Artificial Intelligence as a replacement for human translators
	Satisfaction levels with Artificial Intelligence tools
	Satisfaction levels correspond closely to perceived accuracy. 66% of students reported being "somewhat satisfied" with Artificial Intelligence translation tools, 30% were "very satisfied," and only 4% were "not satisfied." This distribution suggests t...
	Diagram 9. Satisfaction levels with Artificial Intelligence tools
	Perceived limitations by field
	When evaluating the fields where Artificial Intelligence translation is least effective, literary translation was identified as the most problematic area (42%), followed by technical translation (23%), medical and scientific (18%), and legal translati...
	Diagram 10. Perceived limitations by field
	Overall, the findings underscore a qualified acceptance of Artificial Intelligence translation among language students: while these tools are valued for their efficiency and accessibility, their limitations are well recognized. Students demonstrate a ...
	The most significant challenges are literalism, lack of cultural awareness, and terminological imprecision, which point to the persistent gap between human and machine capabilities in translation, especially in languages like Arabic that pose unique c...
	Future expectations and development
	Desired Improvements in Artificial Intelligence translation tools
	Students expressed clear expectations regarding future improvements in Artificial Intelligence translation programs. The most frequently cited area of desired development was “improved understanding of cultural and linguistic contexts” (43%), followed...
	Diagram 11. Desired Improvements in Artificial Intelligence Translation Tools
	These results reflect users’ awareness of the persistent semantic and pragmatic limitations of Artificial Intelligence translation systems, especially in relation to cross-cultural equivalence and terminological precision. While Artificial Intelligenc...
	Artificial Intelligence as a supportive tool, not a replacement
	In addressing the question of whether combining Artificial Intelligence with human translators can enhance translation quality, 92% of students agreed that “Artificial Intelligence can be a useful tool for human translators,” while only 8% believed th...
	This perception aligns with the “augmented translation” paradigm advocated by Garcia, (2010), which conceptualizes the translator not as a replaced agent but as a critical post-editor and language expert who refines and contextualizes machine output. ...
	The student responses in this section suggest that users are optimistic yet realistic about the development of Artificial Intelligence tools. Their insights signal a demand not just for algorithmic improvement, but for qualitative integration with hum...
	CONCLUSION
	REFERENCES

